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 QiSS Role 

◦ Extending Learning Opportunities Framework 

◦ Quality Development Framework for Extended Services 

◦ Contribute to School Development and School Improvement 

 What are the characteristics of a QISS ‘good school’ 
◦ Why are study support activities so important? 

◦ Contribute to augmenting and enriching the curriculum  

◦ Schools strategise and implement study support activities to enhance  

learning experiences for the school community? 

 The Quality Assurance Recognition Process 
◦ Emerged, Established and Advanced Status 

◦ Why do schools apply for the QiSS or QES Status? 

◦ What motivates them to improve? 

◦ What is the process to achieving a QiSS or QES status? 



 To quality assure school provision to a national standard 

 Support schools and local authorities with the development 

of their study support programmes  

 To contribute to School Development  

 Support School Improvement through challenge 

 Promote reflective practice in schools through Critical 

Friendship and self-evaluation 

 Support the evaluation and impact of provision 



 

 

“Study Support is learning activities outside normal 

lessons which young people take part in voluntarily. Study 

support is an inclusive term, embracing many activities- 

with many different names and guises. Its purpose is to 

improve young people’s motivation, build their self-

esteem and help them to become effective learners. 

Above all it aims to raise achievement.”  

      DfEE, (1999) 

 



 

 

“Extending learning is any activity that contributes to 

learning, self-development, confidence building and 

motivation. It may take place in many different forms 

but its underpinning aim is to enhance and enrich the 

curriculum by focusing on engaging and encouraging 

learner’s development.”  

      Leith, (2013) 



 QiSS and Schools work within the policy context of 

School Improvement and School Development 

 It is a national organisation that quality assures the 

provision of extended learning (study support) 

programmes and extended school provision to a 

national standard 

 QiSS supports whole school reflective practice through 

self-evaluation  

 Supports schools to evaluate the impact of their 

provision on the learner and school community 



Activity theory:  

 

“where a group or person engages in an activity… and the 

objective is held by the subject and motivates activity, giving 

it a specific direction”. The actions are goal-directed 

processes [and] different actions may be undertaken to 

meet the same goal”. Kaptelinin and Nardi (2012) 

 

 



Engeström (1999) 



and learning organisational theory based on:  
Argyris and Schön (1978) and Senge (1990) 

 
 “…organisations where people continually expand their 

capacity to create the results they truly desire, where new 

and expansive patterns of thinking are nurtured, where 

collective aspiration is set free, and where people are 

continually learning to see the whole together.”  
Senge (1990: 3) 

 





 Raise the standard of all pupils’ attainment and 

achievement (MacBeath et al., 2001), 

 The flexibility to break the link between disadvantage and 

low achievement through informal learning activities (Ball, 

2006) (West-Burnham et al., 2007) 

 The flexibly to build meaningful relationships with pupils, 

families and their local community (Groves et al., 2013), 

(West-Burnham et al., 2007) 

 Develops pupil voice through participation and encouraging 

them to become leaders of learning (Osler, 2010) 

 Develops pupils enjoyment of learning (Sharp et al., 2010) 



 Engage and target pupils through a wide range of out-of 

hours activities to promote and breakdown barriers to 

learning, raise aspirations, build confidence and self-esteem 

(Durlak et al., 2010)  

 Develops self-regulated learning (Zimerman et al., 2008) 

 Promotes community cohesion through social networks 

(Groves et al., 2008: 30) 

 Use study support activities as a strategy to improve 

behaviour and school attendance (MacBeath et al., 2001) 

 Enables schools to work in collaborative partnership with 

other schools and children’s services to offer more, and 

provide better value for money (Cummings et al,. 2011) 

 



“Extending learning and extra curricular activities… 

enable the school and community to engage together 

and build up the level of trust, friendship, ownership and 

commitment that feeds the growth of social capital” 

    (West- Burnham et al., 2007: 66) 



Sharpe et al., (2010: 38) 



 What are the key issues that need to address? 

 What are the barriers you need to overcome? 

 How to plan and target the provision to meet the needs 

of learners? 

 How can school guarantee the quality of their study 

support activities?  

 How can you be sure your provision is fit for purpose? 

 How to target external providers so they contribute 

school development and improvement? 

 Importance of safeguarding etc? 
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Study 

Support 

Philosophy 

Science Clubs 

All these activities have 

a specific focus to 

support the learner’s 

engagement  

Attainment 

Aspirations 

Achievement 

Motivation 

Self-esteem 

Confidence 

Attendance 

Behaviour 

Leadership 

Social skills 
 





Levels of development: Study support essential 
guidance documents (2012) 





Structure: Questions to Ask , Evidence to show, Testing 

the evidence 

     

     
Emerged 

Bolt on to curriculum   
     (Project)  

Advanced  

Thoroughly embedded in the curriculum 

(Strategy) 

Established   

Built in to curriculum 

(Programme) 

National Levels  



The key criteria for each theme  and level  

Extending Learning Opportunities (2013: 7) 









Emerged status 

Complete self-evaluation statements (1–4, 6–9 & 12) 

with the support of a critical friend and gather 

supporting evidence for themes (1, 4, 8 & 12)  

Established status 

Complete self-evaluation statements (1–13) with the 

support of a critical friend and gather supporting 

evidence for themes (1–13) 

Advanced status 

Complete review statements (1–11) and self-

evaluation (12–15) with the support of a critical friend 

and gather evidence for all themes 

 

 

 

 





 Schools select either remote, visit or meeting for validation, 

or for Advanced status a learning walk 

 Critical Friend endorse the school’s submission 

 Self-evaluation document and evidence submitted to QiSS 

 Evidence is examined by the Chair  

 Peer scrutiny group and Chair assess evidence and hold a 

professional discussion with the school representative  

 Peer scrutiny group and Chair make recommendations 

 

 



 

“We use the QiSS process as a tool to ensure 

the quality of Study Support activities.  The 

process provides a flexible framework for self-

evaluation, enables schools to demonstrate 

impact and allows them to identify any gaps in 

provision.” Martin Turner, Kent Local Authority. 

“Using the QiSS process helped the school to 

clarify the strategic place of Study Support 

within our school ethos and make explicit 

links to the School Improvement Plan.”    

Debbie Yates-Linnell, Headteacher, 

 Archbishop Cranmer Primary School 

Self evaluation and 

the Recognition 

process 

The QES process was an affirming 

reflection on our practice.  It helped us to 

think about our next steps. Alison Ticher, 

St John’s Primary School. Tower 

Hamlets 

“Sharing practice between schools during the 

evaluation process has allowed everyone to 

benefit from a wide range of different 

experiences.” Joan Smalley, Assistant Head 

The Ashfield School, Nottinghamshire 



Professor Tanya Byron presenting Highbury 

Grove School, Islington with their Advanced 

Crystal Trophy at the British Library, 2012  

 QiSS has over 2,900 

schools in England 

registered  
 

 2,031 have a QiSS or QES 

quality status, some 

schools have both awards 
 

 364 Critical Friends of 

which 58 are National 

Critical Friends 
 

 3,500 + contacts 

 

 



 The QiSS or QES Self-evaluation process can be 

viewed on the QiSS National Database: 

www.qissnationaldatabase.org.uk 
   

 First Step Tool for Schools: 

 www.elo.qissnationaldatabase.org.uk 
  

 QiSS and QISS & QES Recognition:  

www.canterbury.ac.uk/qiss/study-support-

recognition-scheme.aspx  

http://www.qissnationaldatabase.org.uk/
http://www.elo.qissnationaldatabase.org.uk
http://www.canterbury.ac.uk/qiss/study-support-recognition-scheme.aspx
http://www.canterbury.ac.uk/qiss/study-support-recognition-scheme.aspx
http://www.canterbury.ac.uk/qiss/study-support-recognition-scheme.aspx
http://www.canterbury.ac.uk/qiss/study-support-recognition-scheme.aspx
http://www.canterbury.ac.uk/qiss/study-support-recognition-scheme.aspx
http://www.canterbury.ac.uk/qiss/study-support-recognition-scheme.aspx
http://www.canterbury.ac.uk/qiss/study-support-recognition-scheme.aspx
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